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Preface

istening is the primary source of language input and a very important communicative skill: we spend more than 50%

of our communication time listening to others. It is also a difficult task, particularly when listening in a foreign lan-

guage — not only may the words be unfamiliar, but they seem to be coming at the listener very fast and are immediately
gone. Moreover, the listener very often has no control over the content, manner, and rate of delivery of the incoming message
as she is trying to make sense of the incoming torrent of language. ITocaywmaiime! is an innovative listening text designed to
improve students’ listening communication skills. It is intended for students at the intermediate level of language proficiency
who have a sound knowledge of the essentials of grammar and vocabulary but would like to improve their fluency and con-
fidence in understanding and speaking Russian. While the primary focus of the book is listening proficiency, students are
given plenty of opportunities to practice speaking, reading and writing so that all four language skills reinforce one another,
all in a cultural context.

Listening strategies

Although listening may seem to require no effort, it is in fact a complex multi—faceted process. At its simplest, it involves
understanding the sounds of the language, its grammar and vocabulary while grasping the general meaning and preparing an
appropriate response — all at the same time. In order to handle this demanding task, effective listeners employ a number of
listening strategies — deliberate cognitive actions taken in order to facilitate the listening process and achieve comprehension.
Some of the most important listening strategies are the following:

 determining the purpose of listening — what one is listening for and why;

 using one's previous knowledge to better understand the message;

 predicting what is going to be said;

» guessing the meaning of unknown words and phrases;

« identifying and retaining relevant points;

« filtering out irrelevant information;

« listening for larger chunks of language rather than hanging on to each word;

» understanding speakers' attitude or intentions;

e paying attention to stress and intonation patterns to determine the setting and the relationship between the speakers;

« asking oneself questions to check understanding;

» formulating an appropriate response;

Hocaywaiime! is developed with an awareness of the importance of practicing listening strategies. The book’s compo-
nents will help students learn how to grasp, select and interpret information, to process listening input more deeply, and to
vary their listening behavior depending on the situation and listening purpose. By doing focused pre—, while— and post-lis-
tening exercises, students will develop effective means of coping with spoken language ultimately increasing their chances
for successful listening.

Unique features of Ilocaywaiime!

Focus on listening strategies The book is designed to expand the inventory of listening resources in Russian, which is
extremely limited at this time. It deliberately concentrates on listening comprehension enabling students to use prior knowl-
edge and specific strategies to understand the ideas in a text as a whole rather than focusing on an individual structure. It
teaches students how fo listen with particular attention paid to effective approaches to listening.

Functional/notional approach Unlike traditional grammatically based texts, ITocaywaiime! emphasizes meanings
(notions) and communicative acts (functions) to present real-life situations in which the language is used (e.g. making
requests, seeking and giving advice, apologizing etc.) An advantage of such an approach is that it allows basing the language
on content rather than form, enables the students to engage with larger chunks of the language to express their own purposes,
ideas, and feelings, and promotes language variation as students have a range of expressions to choose for each communica-
tive function. Above all, this approach is known for producing communicative competence and sustaining motivation.
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Modular structure There are ten chapters in Ilocaywmaiime! Although they are connected to one another through textbook
characters and a loose storyline, they can be presented in any order, so that the instructor has the flexibility to choose her own
order of presentation based on the students’ needs.

Pedagogically sound structure of pre—, while— and post- listening The activities in each chapter are organized into three
sections: néped, 80 8péms, u nocae npocaymusanus. Pre—listening tasks are designed to help students prepare for listening
to the text by activating vocabulary, structures, and background knowledge on a particular topic. Listening activities are active
exercises that make students focus on the text to perform a specific task. Students listen to the conversation several times,
each time with a different purpose, which allows developing a variety of listening strategies and enhances comprehension.
Post-listening activities serve as an extension of listening and make students apply the content of the listening text to a dif-
ferent context. They help develop oral and written fluency skills and engage students in an active interaction with the target
language. Together, each of these stages contributes to building comprehension while developing listening sub skills.

High—interest realistic interactions Conversations in ITocaymaiime! appeal to students as they focus on contemporary
conversational Russian, the language of students’ peers in Russia, and revolve around the topics and ideas students can easily
relate to. Many of them feature two or more speakers exposing students to different voices, accents, intonation patterns and
speech rates. Listening and reading texts are designed to help students identify important differences between formal and
informal spoken and written registers and a variety of styles.

A variety of listening exercises ITocaywaiime! is different from other books in that it employs a wide range of listening
tasks in addition to traditional comprehension questions and fill-in—the—blanks exercises. Classroom—tested student—centered
activities in a variety of formats provide multiple opportunities for intensive listening practice.

Visual organizers Many activities in the book include graphic organizers— visual tools such as charts and graphs that help
students organize information and understand the relationship between ideas in the text. Graphic organizers facilitate active
listening as they guide cognitive processes during comprehension and improve students’ listening for relevant information.

Text—driven grammar and vocabulary Although many students believe that the knowledge of grammar and vocabulary
is essential to their learning of the language there are no long grammatical explanations and vocabulary lists in
Hocaywaiime! on the premise that it is possible to understand the message without knowing the meaning of every single
word. Instead, each chapter contains several grammar and vocabulary activities relevant to a particular language function and
the listening text at hand. This approach helps review previously known structures and adds new ones in the context of mean-
ingful communication thus expanding students’ lexical repertoire, building grammatical competence, and improving their lis-
tening abilities. Advice to students: a Russian—English dictionary and a verb reference book will come in handy when you
need to find the meaning of a new word or are not sure about verb conjugation.

Organization

Each chapter features two conversations — a longer Paszroedp and a shorter [Iuandr structured around a particular language
function. The textbook is accompanied by an audio CD with recorded texts for listening exercises. The symbol ¢4 indicates
recorded material in the textbook. The appendix contains transcripts for conversations and dialogues, keys to listening, vocab-
ulary, and grammar exercises, and charts of grammatical endings.

Ilepen npocaymmBaHuemM

Pre-listening activities help students relate to the content and topic of the conversation, to think, to remember, to review
what they already know about the topic. This section also provides additional listening practice and prepares students for
major listening texts focusing on useful expressions.

» ITogymaiire. Students brainstorm common expressions used with a particular language function. Becoming familiar
with these stock phrases, their meaning and usage will help students better understand the target language and increase
their fluency.

« CaymaiiTe u moBTOpsiiiTe centers on intonation patterns typical for a particular language function as well as pronuncia-
tion practice. Students discuss the intonation, meaning and grammatical structure (e.g. the rising/falling tone of the utter-
ance; the use of cases for nouns and pronouns; verbal conjugation; the relationship between parts of a sentence etc) with
their classmates.

« Caymarite u oTBedanTe invites students to respond in any way they like— either repeating responses from the recording
or coming up with their own.

* Bb13Hdere 3TH ciioBd? New vocabulary is introduced through texts, wordplay, and by guessing the meaning from con-
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text. A thoughtful mental involvement into the quest for meaning helps students remember the words and their usage
while offering a change from vocabulary lists.

Bo Bpemst npocayiinBaHus

The while—listening activities relate directly to the text, and students do them do during or immediately after listening. The
first few exercises in each chapter are designed to give students practice in predicting (Kak b1 gymaere?) and listening for
the main ideas (Kto? I'me? Korma? O 4ém ot roopsit? Uro mymaer KaKabIil U3 yIACTHUKOB pa3rosopa?). These are
followed by tasks that focus on listening for details and involve ordering (ITo mopsinky), matching, filling in the gaps, cor-
recting mistakes (Haiigire ouniokm), and true—and—false (Tak ian He Tak).

T'onoBondmka Different groups of students listen to different parts of the same dialogue and then come together to share
information to reconstruct a complete conversation. I usually play the excerpts to one group at a time while those not
listening to their part do pre-listening exercises in the hall.

IMocaymaiiTe mosoBrHy muasnora is done the same way as I'omoBosiomka. The class is divided in two groups that take
turns listening to parts of the text and taking notes. Then students from the two groups are paired up to work together to
recreate the dialogue from their notes and compare it to the original.

OteéTpTe Ha Bonpockl Comprehension questions cover various aspects of the text, focusing both on the language and
the content; they range from simple “yes—no” to inferential and personal questions that allow students to relate to the
topic of the listening text. Students can write or state the answers either individually or in groups. Taking notes on the
questions while listening will help remember details.

Kak cka3ars mo—pyccku? Students are asked to listen for the Russian equivalents of selected words and expressions
and use them in their own sentences. The symbol 3 indicates a very casual expression not suitable for formal situations.
3anoaHnTe MPOMYCKN MOTXONSIIUME 10 cMBICHy cioBamm. This activity is different from a traditional fill-in—the—
blank exercise in that instead of providing the exact words from the recording students search for a close word or expres-
sion so that the meaning is not changed. An additional challenge lies in checking the grammar of the sentence to make
sure everything is correct.

Ilocae npocaymmBaHus

Post-listening activities give students opportunities to act on their listening, to utilize what they have learned in a different
setting by integrating listening with speaking, reading and writing.

Passirpaiire offers a number of imaginary situations, which students have to act out in pairs or groups. Role—plays are
an excellent opportunity to experience the grammar and vocabulary of each lesson in new social contexts and in different
registers and to experiment with the language in a realistic and practical way.

IIpounraiiTe TeKCT U OTBETHTE Ha BOMpOchl. This activity combines listening with reading as students have to listen
to questions before reading and answer them after reading the text. Advice to students: don’t forget to take notes on the
questions!

Taxk nenp3si! This activity contains two short dialogues with deliberate instances of awkwardness, miscommunication
or impoliteness. Students have to listen and adjust the conversations so that they sound appropriate.

®otorpaguu. Each chapter features an activity where students compose their own story based on an authentic photo-
graph using as many words and expressions from the chapter as they can. This provides an opportunity to elicit language
from students, further practice a specific language function, as well as review the material of the chapter in context.
IMocadBuupl U noroBopkm familiarizes students with popular Russian sayings loosely connected to the theme of the
chapter. Students are asked to interpret the saying’s meaning and describe a situation in which they could use it. Because
of their open—ended nature the last two activities can be used for assessment.

I hope you enjoy using ITocaywmaiime! as much as I enjoyed working on it. ¥Yduu!
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I'nasa 1. [lo3HakOMBTECH, ITO MOM APYT

[To3nakOMbTECH, MOXKANYICTA, 3TO MOW JIPYT. Ouenb HPUSITHO.

Paspeunite npepctdButhbes — ﬁropb. [TpusiTHO MO3HAKOMUTHCSL.
OTtkypna Tb1? Payi no3HakOMUTHCSI.

I'ne TbI XKuBELIL? JlaBaiiTe HA «ThI».

Kaxkds y Bac cembsi? Pacckaxiite HeMHOro o ceO¢€.
UeMm BbI 3aHUMAETECH? MHe HY>KHO UJITH.

UYto BbI TFOOKTE /IETIATH B CBOOOTHOE BPEMSsI? MhHe nopa.

UYem TbI MHTEpECYEIbCS? ¥YBunumcs 3dBTpa.

Yacts 1. Pasrosop
Ilepen npocaymmBaHueM

1. ogymaiite. Work with a partner to list all the expressions you could use for greeting, intro-
ductions and taking leave. Which ones are formal? Which ones are casual?
@/5 2. A. CaywaiiTe u nopropsiire.
Track 1. — Kak Te6si 30ByT?
! — Mewns 30ByT Kdrs.
2. — [No3HakOMbC, moxanyiicra, 3to Jlapuca.
— Ouenb NPUSITHO.
3. — Paspeunire npeacTdButbest, MIrop.
— [IpusitHo no3nakOmMuThest. Mensi Bdcs 30ByT.
4. — 3ppasctByiiTe. Mensi 30ByT Cepréit, a Bac?
— Paj mo3HakOMuThCs. [laBaiTe HA «ThI».
5. — Orkyna te1? ['ne ThI KUBENTH?
— 51 u3 KiieBa, xkuBYy B OOLIEKUTHN.
6. — Uem BbI 3aHMMAETECh B CBOOOIHOE BpEMsi?
— 51 1060 MY3bIKY, 0OCOOEHHO JI3Kd3, YACTO XOKY Ha KOHUEPTHI.
7. — YeM TbI UHTEpECYeLIbes ?
— JIutepaTypoii 1 UCKYCCTBOM.
Track b. Caymante u otBeuanre. Listen to the first line of each dialogue and respond.
. Kaxk Te6si 30ByT?
. [To3HakOMbCs1, noxadnyicTa, 3o Jlaprica.
. Pa3zpeunite npepcrdaButhes, PIropL.
. 3npascTByiiTe. Mensi 3oByT Cepréii, a Bac?
. Otkyna te1? I'ie ThI XKUBEMIH?

. Uem BbI 3aHMMAeTeCh B CBOOOHOE BpEMsi?

~N O R W

. UeM TbI MHTEpECYelIbCs?

[IO3HAKOMBTECH, 3TO MOM APYT INTABA 1



3. [lopGeprite (popMy ¥ 3aNGJIHUTE MPOMYCKU.
3HAKOMUTLCS — MO3HAKOMUTLCS
ObITL — OLIBATH
3aHUMATLCS — 3aHSTHCS
6eXXdTh — MooeXAdTh

coOupdTbCs — cOOpPATHCS

1. — K10 310 TaM ? — Jro Hardia. Ond 6éraer KaXKIbI AE€HD, NdKe B JOXKIb.

2. Moii apyr xd4er C A€BYLIKOI1, HO OoUTCs. S MocoBéToBan eMy 3HAKOMCTBO MO
NuTepHeTy — ceitudc MHOTME Tak

3. B cBOGOIHOE BpEMS MbI TAHUAMM, €3]IUM 32 TOPOJl, YUTAEM.

4. B Bockpec€Hbe y Hac roctu. [Tocuaiim 3a cToa0M, a MOTOM Oy/ieM NeTh U TaHLEBATbD.

5. Hy ndpno, mue nopd. 51 . YBUgUMCs 34BTpa.

6. — Utd 370 3a 3pdHMe? — O, y Herd duyeHb uHTEpEcHasi ucTopust. Paubiie 3néch
Anrmiiickuii kiy6. 3néch [Tymkun, Tonctdi, ipyrie u3BectHbie mroau. [1oce
peBosIOLMU 31ECH My3éir Peposouuu, a nécsTh JeT Ha3dd ONsiTb OTKPLUICS

AHrIiiickuit Kiyo.

7. — [Mpuset, rae Tbl 6b11d? 51 JaBHO TeOsi He BUfea. — 3HACIb, S Oron u Tenépb

BCE CBOOOHOE BPEMSI MPOBOXKY B (PUTHEC-KITyOe.

8. Ckopo sk3dmenbl! [laBdiire B 4eTBEPT, YTOOBI MOBTOPUTH MATEPHAIT BMECTE.

4. IlocTaBbTe CJI0OBA B HYKHYIO (POpMY. Add the necessary prepositions.

(1) ‘ B ‘ oT ‘ Ha nmocje n3 1 (1)
Dtoro ctynénTta 30ByT [1dBen Turds. Popunics [1dBen . B nérctBe oH MHOTO CJIbI-
(Exarepunoypr)
maJi n —
(kéemoc) ’ (KOMETBI) (acrepousib) (ndna) ’ (urxenép)
( : . «Bot ObI mOKaT4aTHCS ( ) », IyMaJl Masienbkuit [1ama. ( )
rizux pakera mKOma
OH TIO€XaJ MOCTYNATh
(Mocksa) (MockOBcKwmin) (b3MKO-TEXHITIECKHIN ) (uHCTHTYT)
On yunics - - a3popU3uKu, MHOrO 3aHUMAJICS, MPOBOAWI BCE CBOOOIHOE BpEMS
AKYJIbTET
CIINJI IIOEXAaTh YUYUTBLCSA
(6ubmmoTéka) ? (TpéTuit) (kypc) p y (Amépuka)
CHaudna oH yuwics mrdra ApuzoHa, a noéxaln
(YHusepcuter) (Apuzdna) (3HAMEHUTBIIT)
Kanrex, - ) aspoHdBTUKU. [IdBes nokd He 3HAeT, YTO OH Oy/eT AenaTh ( ;
AKYJIbTET OKOHYaHMUE
YHUBEPCUTETA — MOXET, BEpPHETCS ( , a MOXxeT, mompobyeT HailTH padoTy
Poccst)
(cneumndnbHOCTD) (Amépuka)

5. Bbi 3HdeTe 3TH c/10BA? 3anoaHuTe MPOMYCKU CIOBAMU B HYXKHOI (hOpMe.

3aKOHYUTH ‘ nopa NPOBOANTH BPEMSI ‘ Ha BCIKMI cIydan
3anMucaTh ‘ AaBATh HA ThI ‘ He MOYb KUTh 0€e3
1. Korpd Cdma HIKOIy, OH OYJIeT NOCTYNATh B NEJaroriyecKuii UHCTUTYT.
2. — Cerdpns 6ynet nokab? — He 3Hdro. [1aBdit BO3bMEM 30HT — a BIIPYT JIOXK/b BCE-

INIABA 1 [IO3HAKOMBTECH, 3TO MOM IPYT



Tak NONIET?

3. — [Touemy TbI MHe He 3BOHMUIIL? — [ToHMMAeIb, 5 TBOH TeJepOH, a MOTOM moTe-

psina ero.

4. —YeM Tbl OOBIUHO 3aHUMAENILCS B CBOOOAHOE BpéMsa? — S moOII0 YUTATH, TOTOBUTH,

MHOTO C IpYy3bsiMU.
5. — Bubl Hdia HOBasi cryaénTka? Kak Bac 30ByT? — . Menst 3oByT I'dnsi. A Te6si?
6. — To1 yx€ yxopumn? — [1a, MHe éxarb Ha paboTy. o nonenénpHuKa!

7. — To1 3annmdenibest cnoptoM? — Jla. S KaTdroch Ha BEJIOCUTIENE, UTPAI0 B TEHHUC U B BOJIEHO0. S

npocTo cnopra.

6. 'pammaTuka. Reflexive verbs. Reflexive verbs end in the particle —cs if the verbal stem ends in
a hard or a soft consonant, —cw if the stem ends in a vowel. The particle is a contraction of the
reflexive pronoun «ceosi» (self). Reflexive verbs are used to show that the subject and object in
a sentence are the same person or thing.

Put the words in the correct form.

. Bo Bpémsi / akckypcusi / Bbl / mo3HAaKOMUTBCS / ¢ / uHTepécHble / My3€u / 1 / TAMSITHUKM.

. Te1 / emig / yunitbest / vimu / yxé / pa6orars?

. Kro / B/ Hdmia / rpynna / kardrbcsi / Ha / KOHBKN?

. [Masdiire / cobparbesi / y / s1/ jom / B / msATh / Yackl.

. [IpenopaBdrens / mpeacTaBuThes / 1 / HA4dTH / TOBOPUTH / 0 / Kypc /.

. Y / mosi / cectpd / pomiThest / Tpoiinsiiky / — / nBa / Manbunk/ v / aéBouka /.

. Kaxiie / Binb1 / ciopt / BbI / uHTEpecoBATHCS 7

. Pdnbie / Aunpéii / 3anumadThest / nérkasi / atnértuka /, a tenépb / urparthb / B / pyToOII.

O 0 N O LDt A W N

. I'me / Bb1 / 66nb11Ie / HpABUTHCS / 3KUTH / — / B / Gonbiudii / répop / vinv / B / MdneHbKuii?

7. Yto 3ndaunt «Hamo KaK-HUOYAb coopaThesi»? Make a dialogue using the following sentences.
1. [To3BoHN MHE B cyO00TY.
2. He 3ndr0. Hdno kdk-HUOYAL COOPATHCS.
3. Kornd yBugmmcsi?
4. Xopomo, gaBaii.
5. IToka, MHE HAO OEXKATE.

6. MHe ToxXe mopa.

8. [laBaiite nmosHakomumcsi. Provide questions for the following statements.

— Memsi 30ByT AnéHa.

— 5 w3 Cdnkr-Ilerepbypra.

— 51 yuych Ha TpéTheM Kypce HoBropdackoro Y HuBepcUTETA.

[IO3HAKOMBTECH, 3TO MOM APYT INTABA 1



— Ha dakynbTére MHOCTPAHHBIX SI3BIKOB.

— 51 )XUBY Ha KBapTHpe HeJjaleKO OT YHUBEPCUTETA.

— Cembsi y MeHsl HeOOIbILIAs — Mdna, MdMa 1 MJIdIasi cecTpa.

— Jla, y ndnbI cBoi1 OM3HeC, a MdMa — Oyxrairep.

— B cBo60HOE BpEMs §1 OO0 CIyLIATh MY3bIKY, YATATh, U MPOBOJIUThL BPEMS C IPY3bsSMHU.

— [To-mOemy, B 60bILIOM rOpojie XKUTh UHTEPECHEE — BCerfld €CTh, Ky/id TIOWTH.

Track

sible relationship between the people in the dialogue.

3 @ 9. Ko rosopuit? Listen to five short dialogues and put the number (1, 2, 3, 4, 5) next to each pos-

NpenoAaBaTeNb U CTYAEHT

Ba Ipyra

040ylIKa U BHYYKa

AMPEKTOP M COTPYAHUK

ABe MOAPYTH

Be CTYAEHTKH

JABAa HE3HAKOMBIX YeJI0BEKA

NPOAABEN ¥ MOKYyNATeNlb

ABa CTyAEHTA

Track

4 @ 10. Cay:xo6a 3nakomcTB. Complete the chart with the information about each person.

Vimsi, hbamimmst

CKOnbKO er? I'ne >xusét?

Yem 3annmdercsi? WHTepéchl

C kem u3 3Tux Joaén Bol xorénn 661 no3HakoMutbesi? [louemy?

I'TTABA 1

[IO3HAKOMBTECH, 3TO MOM IPYT



11. OTBéThTE HA BONMPOCHI.

. Kak Bac 3oByT?

. Otkyna Bei?

. I'me Bl xkusére?

. Kakdst y Bac cembsi?

. Uem BrI 3annMdeTecn?

. Uto BbI JIFOOWTE IETIATH B CBOOOHOE BPEMsi?

. Uem BbI nnTepecyerech?

0 N O Lt AW N

. Kak no-Bdimemy, ryie nyutire Kithb, B 60JIbIIOM TOpofie 1in B MasieHbKoM? [Touemy?

12, IIpusitHo no3HakomMuTwcs! Introduce yourself to three classmates. Find out at least three pie-

ces of information about each person.

Kak 30ByT? DAKTHI U3 KIU3HU

TOom Eoar ®ap

Bo Bpemsi npociaymmBaHusi

Track /}
s 0

9 @ 1. O uém oum roBopsit? Summarize the conversation in five sentences.

g@ 2. OTBEThTE HA BONPOCHI.
Track 1

s . Kak 30ByT y4dcTHMKOB pa3roBopa?

. Otkyna npuéxana Jlaprica?

. Uro Takde UTJTY?

. ouemy Virops roopir ¢ JIapicoil Ha «BbI»?

. Jlaprice HpaButcst Mocksd? ITouemy?

. Uro nrobut pénath B cBo6OaHOE BpéMst Kdtsa? A Bdcs?

. Y Jlapuicl ectb ponmku? OH4 yméeT KaTdThesl Ha poavKax?

. Uem unTepecyercst Jlaprica?

O 0 N O Lt B~ W N

. Kdrst MmuOrO Bpémenu npoogut B IHTepHETE?

10. Tne onut pasroBapuBaroT?

11. Kynd upyt Kdrs u Jlaprica? [Touemy?

12. Bbl 6b1 XOTE€NM XKNUTh U yurThcst B MockBe? [Touemy?

13. Kakuie Bonpdchel Bl X0Ténu Obl 3a1aTh Kdre, Jlaprice, Bdce n ﬁropro?

14. O yém Bbl 0OBIYHO TOBOPHTE C HOBBIMU 3HAKOMBIMU ?

[IO3HAKOMBTECH, 3TO MOM APYT INTABA 1
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®@ 3. Kak cka3zatp no-pyccku? Find the Russian equivalents for the following words and expres-

Track  cions. Use them in your own sentences.
1. for the present 9. What are you interested in?
2. in a dormitory 10. I spend a lot of time on the Internet.
3. a week ago 11. I can’t live without...
4.1 finished my junior year. 12. We should get together sometime.
5. Have you heard about it? 13. It is time for me to go.
6. You can call me Garik. 14. See you tomorrow.
7. Let’s use an informal «you», OK? 15. Write down my number.
8. to rent 16. just in case

—~

9@ 4.10 nopsnky. Number the information (1-8) in the order you hear it.
Track

5 Jlaprica He ymMEeT KaTdTbCs Ha pOJIMKaXx.

MockBd — OrpOMHBIi 1 OY€Hb UHTEPECHBII TOPO/.
Jlaprica 3akOonumia tpu Kypca UTJTY.
Kdrsa ntobut XogUTh B Te€ATPbI U MY3€H.
Hogyto crynénTtky 30ByT Jlaprica Posénckast.
N ﬁropﬂ MdJio CBOOOAHOTO BPEMEHHU.
Jlapuica npuéxana u3 Mpkyrcka.
Jlaprica XKUBET B OOILIEKUTHUM.
N\
OO S. Tak vnum He Tak? Listen to the dialogue and say if the following statements are true or false.
Track 1, JTapiica npuéxana B MocKBY jiBa MEcsilia Ha34J1.
> 2. Jlaprica yunnach Ha akyJIbTETe (PPaAHIYy3CKOTO SI3bIKA.
. Hropb cnipocun Jlapucy, O6b11d u oHd B MOCKBE pdHblLIe.
. Bdcst moOuT KardThCsl HA pOJIMKAX U XOAUTb B KUHO.
. PIropb YUuTCSl U paboTaer.
. Jlaprica MHOro 4uTdeT 1 3aHUMAeTCs CIOPTOM.

. Kdtg MHOrO Bp€MeHr NpoBOAUT B Mara3nHax.

o N O Lt AW

. Kdre Hy>kHO B3Th KHUT'Y B OMOJIMOTEKE.
Track [ b
5 © © 6. 3anéannre nponyckn.
Kama: 3npdBcTByit, Thl HAlIa HOBasi cTyéHTKa? Kak 30BYT?

Jlapuca: Mensi 30ByT Jlapuica. Jlaprica Posénckast. 51 6yny Ha BdlieM (hakyIbTETE.

Kams: Ouenb . Mensi 30ByT KdTs.

Baca: A méns 30ByT Bdcs. NMO3HAKOMUTKCS. JIapuica, riae Thl SKUBETH ?
Jlapuca: Tlokd B . S TéabKO Henénto Ha3dy npueéxana.
Bacsa: 1a? A ThI?

Japuca: 51 BO BuanuBoctoke, HO nmocaégHue A€cAThb JeT Mbl Xunu B MIpkyTcke.

INIABA 1 [IO3HAKOMBTECH, 3TO MOM IPYT



| Tpu Kypca UT'JTY, dakyapTéT aHrMACKOro A3bIKa.
Kama: Oi1, a yro Takoe UT'JTY?

Jlapuca: IpKyTckuii rocyJdpCTBEHHBIN JIMHIBUCTUYECKUI YHUBEPCUTET. 0 Takom?

Heopo: TpuBeT, BbI uTO 3TO TYT fiénaere?

Kams: Vrops, , 3TO Hdllla HOBasi cTyA€HTKa, Jlaprica Posénckasi. Ond n3 Mpkyrcka,

Oy[IeT y HaC yUUTbCS.

Haopwb: Pazpevite — HWropp BnamyimupoBuu AnapéeB, MOxxHO npocto ['dpuk.

Jlapica, Bam npdBurcs MockBa? Bbl pdnbliie 31ech ObIBAN?

Jlapuca: Ha Tbl, 1agHO? B MockBé Oblnd TOJLKO B HIKOJIE, B iecsiToM Kadcce. Ho ¢

TeX Mop el ayylle . MockBd Takdst orpoMHasi. Tak MHOro Bcero MHTepéc-

Horo! Yem BbI B CBOOOHOE BpEMsi?

Kamsa: B BpEMSI s JIIOOJIIO XOUTh B TEdTpP, B MY3€H.

Baca: B xuHO uHornd xogum, B KiyObl, Ha poaukax kaTdemcs. Thbl Ha poJIMKax

Kararbcsa?

Jlapuca: Her, y mensi jdxe pOJIMKOB HeET.

Bacs: MoxuHo B «Pomnnep-x0mm» nouTu, , TaM POJIMKY MO>KHO HaNpOKAT B3SITh.
Haopwb: A 'y MeHsi cBOOOTHOTO BpEMEHU MAJIO, s yUyCh U pab0Taro. A 4eM Tbl , Jlapuica?
Japuca: 51 no6Ga10 YUTATH, 3aHUMATBCS] CIOPTOM, MHOTO BPEMEHU B MHTepHéTe.

Kamsa: O, 51 6e3 IHTepHéTa XUTh !

Haopv: J1dnHo, pedsita, MHe HANO 6exkdTh. Jlaprica, GueHb MPUSITHO . Hdpo oyper kdk-

HUOY/b COOPATHCS.

Baca: Tlokd, mue TOXe . YBUuMcs 34BTpa.

Kama: Jlaprica, Tbl y>k€ OblId B HAlen 6uObmmoréke? MHe Hy>KeH XYpHaJ, €cim XOuellb, MOKeM

nouti BMécte. U 3Hdens 4To? Moii Tesie(pOH Ha BCSIKUI CiTydail.

Jlapuca: Cnacii6o, . Te1 Mmo#1 TOxke 3anuiny. Hy 4to, noiém B Ou6IMoTEKy ?

Yacts 2. [Inanor

Ilepen npocaymmBanuem

@/3 1. Caymasite u noBTopsiite. Discuss the intonation, meaning and grammatical structure of each
Track

6

phrase with your classmates.

. Pacckaxiite HeMHOTO 0 ce6¢€.

. Kakds y Bac cembsi?

. Hago xe!

. Ecim uéetno, B Mocksé o0Opa3oBdHue Jyullie.
. Bcernd ectp, Kynd nonTu.

. U3Bunnre, Hitna d&noposHa.

N O R W

. MHe Hy>HO UJTH.

[IO3HAKOMBTECH, 3TO MOM APYT INTABA 1



8. MHe nopa.
9. Ouenb NpUSITHO OBLLIO TO3HAKOMUTHCSI.

10. 3axomire emmg.

2. OTBéTHTE HA BONPOCHI.
1. Kakyie Bonpochkl 0OBIYHO 33/1al0T MPU 3HAKOMCTBE?
2. YTo 0OBIYHO TOBOPSIT NMPU NPOLIAHUN?
3. O 4éM MOKHO TOBOPUTH C POJUTEIISIMU APY3EN?

4. Bbl ydcTo cMOTpuTe Teneuzop? Kakie cepudnbl Bbl JFOOUTE CMOTPETH?

3. Bol 3HdeTe 3TN (Ppd3nI?

A. The expression Ha0 Xe is often used to convey irony or surprise. Read the following dia-
logues. What is the meaning of Hamo xe in each one? Why do you think so? Make your own
dialogue using Hano Xe in either one of the meanings.

1. — B 3rom 3pdHun HaxoauTest MeMopuaibHas kBaptupa ®.M. JlocToéBckoro.
— Hapo xe, a g 1 He 3Hamna!

2. — Mbl kyminm 6unétsl Ha pyT60aBHBI MaTy Poccnst — Bapcendna.
— Hdpo ke, a s ;ymau, Bce OuinéThbl NpoaHbl.

3. — ITozHakOMbcst, 310 MOsi cecTpd Hardia.
— Hy Hdpo e, kaK BbI moxoxku! OpHo muid.

4. — TITocmoTpH, BoT 310 Kpémitb.

— Hdpo ke, a s gyman, 310 y Bac GdHsl.

b. The phrase écan 4éctHo is used parenthetically to emphasize the sincerity of the speaker’s
response. Match the questions and answers. Make your own dialog using éciau 4€CTHO.
Ecim uécTHo, st npocto 3a6bu1. V3BunMTE!

Te6€ nonpaBuscst 3STOT hUbM?

[Touemy ThI He cAacnan JOMANIHIOW padoTy?

Ecin 4écTHO, He IGMHIO. Bpémenu HeT coBepllEHHO.

3a KaKkyr KOMAHJy Thl O0JI€elb?

Kornd Te1 mocnénnmii pa3 6bu1d B TedTpe?

MHe Bcé paBHO, €ciu YECTHO. S He OueHb Jt00III0 6acKeTOOM.

Ecnu yéctho, TO He dueHb. CMOTPETH OBLIO HEMHTEPECHO.

Bo Bpems npociiymuBaHusi

@/3 1. [IpocaywmaiiTe moJoBIHY auanora (your partner will listen to the other half). Take notes on

Track — 4p, key phrases to help you remember the content. In pairs reconstruct the dialogue and com-

pare it to the original.
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2. Ceméiinoe épeno.

Track A Listen to Larisa’s description of her family and fill in the family tree with relationships and
names (if the name is not given provide your own).
B. Pretend to be Larisa’s brother and introduce all the people in the tree as your relatives.
Provide as many details about them as you can. Your partner will respond to the introductions.
Track
7 3. Cocrdsbre 10 BONpGCcoB no auaiory.
Track

7 4. HaiifiTe OIIAOKH.

Kdrs 3HakomMuT cBoto cectpy ¢ Jlapicoii, kordpas npuéxana u3 Mpkyrcka. OHu cajsitcst muTh Kode.
Hiina I[1érpoBHa npdcut Jlapricy pacckaszdrb o ceMb€. Jlaprica roBopur, 4to ee Mama >KuBET B IpkyTcke,
rae paboTaeT MHXEHEPOM, a OpaT YUUTCSl B YHUBEPCUTETE.

Jlapvicunbl 040yku 1 nényiku >kuByT B Kanudgopuuu. Jlapuica peuina pa6dtate B MOCKBE, N0TO-
MY 4TO TaM XOpolure yHUBepCcUTEThI. Eil HpdBUTCS KUTh B 00JIBIIOM rOpojie, XOTsi MHOI/jd ObIBAeT CKYyY-
Ho. Jlaprica cnpdimBaer Hiuiny IleTpoBHy, uTo OHA J1F0OOMT cMOTpPETH MO TeseBu3opy. Hina [letpoBHa
uHTepecyeTcsl Opa3uibckumu cepudnamu npo O6anpuToB. Kornd Hiuna dépoposna npepnarder Jlaprice

vait, Jlaprica orBeudeT: «Jla, cmacr6o!»

S. Hanmmware. Imagine that Katya is introducing you to her grandmother.
a. Write a dialogue providing your own answers to Katya and her grandmother’s questions.
b. Rewrite your dialogue as a story in the past tense.
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